GUILFORD COUNTY SCHOOLS

ESL NEWSLETTER
MAYRA HAYES/ESL DIRECTOR

VOLUME 5 ISSUE 1 NEWSLETTER DATE OCTOBER, 2007 SHIRLEY MARCUS

PERSPECTIVE ON TEACHING-LEISA HUDDLESTON

Walking down the halls of the first ever Newcomers School in North Carolina, you will see and
hear a delightful mixture brewing in the melting pot. With over 130 students from 22 countries
speaking 24 languages, we are truly the world. Not only is the school a mix of cultures and lan-
| guages, but it is also a mix of young and old as we serve 5" grade through high school. How re-

| freshing it is to be greeted by the darling little ones with an accented “Good morning, teacher” and
then receive a respectful handshake or affectionate hug from a high schooler. The rich diversity
continues as you enter the teacher work room with greetings from a host of VIF teachers who add
so much to our faculty. Asyou continue to your classroom amid the sea of smiles, you realize how
special it is to be a part of this very special school.

In the high school classrooms, we are working hard to provide a well rounded curriculum for the students. They take three ESOL
classes, Basic, Intermediate, and Content Area which includes social studies and science. EOC classes of English 9 and Algebra 1 and 2
are also offered, as well as electives such as art, PE, Success 101, and computer skills. Class size averages around 15. In addition, there is
a special Guided Studies class which concentrates on literacy skills. The students also receive special services from the reading facilita-
tor, social worker, school nurse, counselor, and three full-time translators. With this caring staff of teachers and specialists, our stu-
dents receive very personal attention to meet both academic and social needs. The next service to be offered will be the adult school
which will serve parents of our students on Saturday mornings.

This beautiful melting pot of students, teachers, and specialists is constantly being stirred by Jacob Henry, our principal who was a
former French teacher and Assistant Principal at Jones Elementary. He provides the insightful leadership which makes us all get caught
up in the excitement of teaching our students and forming the foundation of the GCS Newcomers School. At one of our first faculty

meetings, Jake reminded us of the importance of keeping a “real” passion for teaching. Come to our
school and you will feel this passion boiling over from our melting pot.

My first contact with the ESL program was in 2001 when as a VIF teacher, I was
placed in an elementary school in Guilford County. I did not know what to expect, and I
was a little bit afraid of the challenge. I was not alone and there was always a helping hand
who guided me through the process. At that time we were a small group of ESL teachers
(probably 25-30) with a big desire to help out but not many resources. Sometimes I felt like
we were struggling for a place in the school system, but now it is a completely different
story. After three years in my home country Venezuela, I had the wonderful opportunity to come back, and I can not stop
feeling amazed on how much my ESL program has grown. There are now more than a 100 ESL teachers in the county, tons

of resources that just blow me away and if you ask anyone in the school about ESL, ELL or ESOL you would get plenty of
information. I must say that the amount of work and responsibility has tripled-but it is worth it, in my opinion, if it will
make us better.

I would like to comment on how being an ESL teacher has made me a better professional and human being. Why? I
guess the secret is because of my students. With them I have had the opportunity to travel around the world without a
plane ticket. There is nothing more exciting for my students than to talk about their own country and traditions. Their
faces shine with a special light-some with happiness, others with a hint of sadness that it is just a reflection of missing that
part of their lives that stayed in a land far away. I have also learned to be more respectful of others and to see the differ-
ences as an enchanting learning experience .Every single teacher that works with students who speak languages other
than English should embrace diversity as an extra tool in the classroom.

Do I feel special? Yes, I do. ESL teachers are special in the whole sense of the word. We are not only teachers, we
are social workers, we are translators, we are international and we work tirelessly for our students to assure they get the
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“A teacher affects
eternity; he can

never tell where his

influence stops.”

THE ROLE OF
METACOGNITION
IN SECOND
LANGUAGE
TEACHING AND
LEARNING
CAL DIGEST

more profound learning and improved performance,
especially among learners who are struggling.

simply as thinking about thinking.

RESEARCH FINDINGS

FROM THE NATIONAL LITERACY PANEL ON LANGUAGE-MINORITY CHILDREN
AND YOUTH -FIRST FINDING

ENGLISH LANGUAGE LEARNERS BENEFIT FROM INSTRUCTION IN THE KEY
COMPONENTS OF READING AS DEFINED BY THE NATIONAL READING PANEL AS
PHONEMIC AWARENESS, PHONICS, FLUENCY, VOCABUALARY, AND TEXT
COMPREHENSION.

INSTRUCTION IN THESE FIVE COMPONENTS IS NECESSARY BUT NOT SUFFICIENT
TO TEACH ELLS TO READ AND WRITE PROFICIENTLY IN ENGLISH. ORAL
LANGUAGE PROFICIENCY IS NEEED ALSO, SO ELLS NEED INSTRUCTION IN THIS
AREA.

ORAL PROFICIENCY AND LITERACY IN THE STUDENTS NATIVE LANGUAGE (L1)
WILL FACILITATE DEVELOPMENT OF LITERACY IN ENGISH, BUT LITERACY IN
ENGLISH CAN ALSO BE DEVELOPED WITHOUT PROFICIENCY IN THE L1.
INDIVIDUAL STUDENT CHARACTERISTICS PLAY A SIGNIFICANT ROLE IN ENGLISH
LITERACY DEVELOPMENT.

HOME LANGUAGE EXPERIENCES CAN CONTRIBUTE TO ENGLISH LITERACY
ACHIEVEMENT, BUT O THE WHOLE, THE RESEARCH ON THE INFLUENCE OF
SOCIOCULTURAL FACTORS IS LIMITED.

(AuGusT & SHANAHAN, 2006)

Metacognition can be defined

himself of being able to answer the comprehension questions at
the end of the chapter.

Learners who are metacognitivly Selecting and Using Learning Strategies

aware know what to do when they
don’t know what to do; that is, they
have strategies for finding out or
figuring out what they need to do.
The use of metacognitive strategies
ignites one’s thinking and can lead to

Researchers have suggested that teaching readers how to use spe-
cific reading strategies is a prime consideration the reading class-
room. The metacognitive ability to select and use particular
strategies in a given context for a specific purpose means that the
learner can think and make conscious decisions about the learn-
ing process. To be effective, metacognitive instruction should
explicitly teach students a variety of learning strategies and also
when to use them. Teachers need to show students how to

e Metacognition combines various attended thinking and | choose the strategy that has the best chance of success in a given

reflective processes. It can be divided into five pri- situation.

mary components; (1) preparing and planning for
learning, (2) selecting and using learning strategies, (3)

Monitoring Strategv Use

monitoring strategy use, (4) orchestrating various Once students have selected and begun to implement specific

strategies, and (5) evaluating strategy use and learning. | strategies, they need to ask themselves periodically whether or

not they are still using those strategies as intended.

Preparing and P]anning for Learning

These are an important metacognitive skills that can im-
prove student learning. By engaging in preparation and
planning in relation to a learning goal, students are thinking
about what they need or want to accomplish and how they
intend to go about accomplishing it. Teachers can promote

Orchestrating Various Strategies The ability to coordinate, or-

ganize, and make associations among the various strategies avail-
able is a major distinction between strong and weak ELLs. The
teacher needs to show students how to recognize when one strat-
egy isn't working and how to move on to another.

this reflection by being explicit about the particular learn- Evaluating Strategy Use and Learning

ing goals they have set for the class and guiding the students
in setting their own goals. A student might set a goal for

ELLs are actively involved in metacognition when they attempt
to evaluate whether what they are doing is effective. Teachers
can help students evaluate their strategy use by asking them to
respond to the following: 1. What am I trying to accomplish?
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HOW CAN YOU INCLUDE A BAR GRAPH WITH SCIENCE

o Kinds or levels of e Numbers of trees in a tein
clouds seen during a park (graph: decidu- 5 Bl Gemrperones o d it
period of time ous or other trees) substances
© Lotadl (?frocks ma o lHodly Co?ferlngs aife e Tallest mountains (graph: height of tallest
collections (graph: set of animals (graph: mountains on each continent)
igneous, metamor- feathers, hair/fur,
phic, sedimentary, skin, scales) CANDY BAR GRAPHS
(il 9 ouiEl) e Test for magnetism 1. Empty a package of candies on a table.
* Kinds ")f animals rep- (graph: mag.neti(': and |5 piccuss different ways the candies can be
resent in a zoo book nonmagnetic objects) sorted.
Graph: vertebrates C £ diff
dlinyertchrates ° ontents ot different |3 gort the candies.
Gravh: fish hibi foods (graph; grams . L .
arl;:Pre. :isle,sall)lztr-)dsl olr_ of sugar, carbohy- 4., DlsPlay the sorted candies in flat (vertical or
> rep > drates, fat, fiber, pro- horizontal) bar graphs.
mammals
Sonia Solis submitted the ESL PUBLICATIONS
following:
Power of Attitude
http://
clicks.aweber.com/z/ http://www.missmaggie.org/
ct/?

XNtFhLX8x1BFR9S8eThiha | Introduce ELLs to environmental issues with stories and ac-

tivities

www.mayyoubeblessedmovi || h¢tn: / /bogglesworldesl.com/esl_science.htm

e.com/822.html

ESL Science, a free monthly Web magazine with science

Learning to Think in English artless geared toward ESL learners.

dictionary.html

http://www.teachers.ash.org.au/jeather/maths/

CONFERENCES AND STAFF DEVELOPMENT-FALL

http://www.carolinatesol.org/

http://www.carolinatesol.org/Conferences/fall07/registration.pdf

SDR - Robi Kronberg /Presents: Co-Teaching strategies: Reach and Teach All
Learners in Any Classroom - Charlotte, NC October 15,2007 phone 800-678-

8908

SDR- Tim Rasinski / Increasing the Comprehension and Fluency of Your Title
1 Struggling Readers—Charlotte, November 14,2007 phone 800-678-8908

Heinemann Workshops-Presents: J. Richard Gentry —Breaking the Code The
New Science of Beginning Reading and Writing-Columbia, South Carolina —

| RESEARCH FOR ESL

CAL has digests available that can
be downloaded for free from their
Web site. Their most recent titles
are shown below. Visit their Web

their complete collection.

site to download free digests  from

Attaining High Levels of Proficiency:

Challenges for Foreign Language
Education in the United States

Cultural Orientation for Refugees

Oct. 24 for teachers who work with students that read below third grade level | Foreign Language Immersion Pro-

and kindergarten and first grade teachers to register call 800-541-2086

grams: Features and Trends Over 35
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Monitored Independent Reading Practice

(0OPr8ctica de Lectura Independiente Monitoreadad)

By: Karin Young fi ESL Teacher Lindley Elementary School

* Historias Reales ( No Fi ct i efFiacst)i @dndNon
Organizacion: ( 0 Or gani zati ond)
¢ Por qué el autor utiliza titulos o sub - titulos para cada secci6on?
- ¢, Qué otra cosa utiliza el autor ademas de palabras para ayudarte a comprender la informacion? (ilustraciones, listas, grafico s, etc.)
Propésito: ( O Pur posed)
¢, Cudl es la idea principal del libro, parrafo, o seccién?
¢ Qué aprendiste? Menciona una cosa que has aprendido.
¢ Qué otro tipo de libros disfrutarias leer? ¢ Por qué?
¢, Cémo consiguié informacién el autor para escribir éste libro?
¢ Coémo es diferente de o similar a ?

Elementos del Cuento: ( 6 St ory EIl ement s0)

Personajes: (o0Characterso)
¢ Quiénes son los personajes principales en el cuento?
Describe uno de los personajes.
Cuenta por qué uno de los personajes es importante en el cuento.
¢ Cudl es una cosa que hizo el personaje?
¢ Por qué ellella hizo lo que hizo?
Lugar/Timpo : (0Settingo)
¢, Dénde tiene lugar el cuento?
¢ Cuando tiene lugar el cuento? ¢ Hace mucho tiempo, ahora, o en el futuro? ¢ Cémo sabes?
Describe el lugar donde transcurre el cuento.
Argumento : ( OPIl ot 6)
¢ Cudles son los acontecimientos principales que han ocurrido en el cuento?
¢, Qué crees que pasara luego? ¢, Por qué?

¢ Hay algun problema en el cuento? ¢, Cémo se soluciond? ¢, Cémo crees que se solucionara?

Tema/Sentimiento/Estilo  : (0 Themedé/ o0Moodé6/ o0Styl ed)

¢ Tu cuento tiene un mensaje? ¢ Tanto t como los personajes han aprendido una leccion?
¢ Coémo te sentiste al leer éste libro? ¢, Por qué?

¢ Qué te gusta acerca de la forma en que el autor escribi6 éste libro? ¢, Por qué?

¢ Quién cuenta el cuento? ¢ Cémo sabes?

¢ Te gustaron las ilustraciones/dibujos?




