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The Inclusion Model for ESL Instruction

For several decades the educational community has struggled with finding ways to educate a student population that is becom-
ing more and more diverse. The nhumber of students in our schools who come from a different culture and speak a foreign lan-
iguage grows each year. The Inclusion Model is gaining popularity as one way to meet the needs of these students.
\Why is the Inclusion model gaining popularity? Many educators feel it has some advantages over the widely used Pull-out
model, as well as the self-contained model. With the Pull-out model, the 30-45 minute session “often frustrates ESL teachers
because the amount of time is inadequate and frustrates mainstream teachers because of the class time students miss” (Duke
nd Mabbott, 2000, p. 4). In the self-contained model, behavior and language development are negatively affected. Karen Duke
ells of her experience with a self-contained ESL class “[it] isolated ESL students from their most important role models for lan-
uage, culture, and behavior: their native speaking peers” (Duke and Mabbott, year, p.5). Inclusion solves both of these prob-
lems because all instruction occurs in the student’s regular classroom, blending specialized instruction of English with the main-
stream academic content all students are expected to master in order to pass standardized assessments. To deny LEP students
ccess to the full curriculum is to set them up for failure. As Susan Wade writes: "advocates of inclusion seek to change
he philosophy and structure of schools so that all students, despite differences in language, culture, ethnicity, economic
status, gender and ability, can be educated with their peers in the regular education classroom in their neighborhood
schools." (Wade, 2000, p 7).

There are some disadvantages to the Inclusion model as well. ESL teachers involved in Inclusion “sometimes feel their exper-
tise is not being utilized” (Duke and Mabbott, 2000, p. 4). Successful Inclusion does not just happen by sticking an ESL profes-
sional in a regular classroom. Another disadvantage of Inclusion is that regular classroom teachers sometimes feel that they do
not have adequate training and knowledge of how to best meet the needs of ESL students (de Leeuw and Stannard, 2000,

p-1). In order for Inclusion to work, the teachers involved must be willing and able to collaborate as a team (Wade, 2000,
p.72). If the teachers are able to collaborate, then both of these problems can be solved. The ESL teacher can share his or her
lexpertise to add the English language proficiency objectives and teaching strategies to lessons. The classroom teacher is sup-
ported by the ESL teacher and the classroom teacher also adds knowledge about the curriculum.

IAnother disadvantage to Inclusion is that teachers involved in Inclusion “believe that ESL students need some time away from
their native English speaking peers to be comfortable practicing their own language skills” (Duke and Mabbott, 2000, p 4). This
is one area where the Pull-out model has the advantage, because pull out provides “concentrated instruction according to stu-
dent need in a setting where ESL students' needs are not subsumed by the demands of the larger class” (Duke and Mabbott,
2000, p- 6).

There are four components of a successful Inclusion model for ESL in elementary schools. They are staff development, adapting
instruction and curriculum, having adequate resources, and positive attitudes toward Inclusion (de Leeuw and Stannard, 2000,
p-1). The first of these, staff development, was considered the most important by the authors of the article Staff Development:
The Most Crucial Component of Successful Inclusion. According to de Leeuw and Stannard, “Grade level teachers, despite their
competency in the classroom, may have little understanding of the dynamics of learning a second language” (2000, p.1). So, in
laddition to support from an ESL specialist, grade level teachers need additional training in how second language acquisition
works in order to be able to better collaborate on creating effective team teaching lessons. This information brings the ESL spe-
cialist and the grade level teacher closer together by giving them a common understanding of necessary learning objectives,
teaching methods, and assessment of student learning.

Positive attitudes are essential to implementing an Inclusion model. If teachers, support staff, administrators, and parents do
not support Inclusion, then it will be difficult to make the model work. Because of the intense amount of collaboration neces-
sary with Inclusion, everyone involved must be willing to listen to each other and come up with creative solutions to problems
|that arise. Many teachers currently work in isolation, either because of personal preference or lack of planning time in the
school day. Some teachers may even resent having another teacher in their classroom or being forced to collaborate with some-
one else.

iAdapting instruction and the curriculum to meet the needs of LEP students is another component that can be difficult. Some

teachers may not be willing to change the way they teach. Adapting the curriculum may be out of the hands of individual teach-
rs, so this part is up to school districts. Teachers can voice their rationale for making changes to the curriculum, but in most

Eases, teachers are still required to teach a standard course of study. The final component, having adequate resources, is also
n aspect teachers have little control over.
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WORKSHOPS

e North Carolina State University 7th Annual ESL Symposium
Thursday, June 12 and Friday, June 13

Plenary Speakers Include:

Judge Howard Manny, Dr. Catherin Collier, Socorro Herrera
http://sasw.chass.ncsu.edu/esl/2008_symposium_web/index2008.html
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e 4TH ANNUAL ESL MINI-CONFERENCE

Friday, June 13, dinner and plenary a6 6:30 and

Saturday June 14 , Conference and Luncheon Workshop

Charleston, SC - College of Charleston, Education Center, Main Campus
go to www.carolinatesol.org for details and registration forms (free event)

e SDR
Pat Cunningham Presents Accelerate Reading Progress!
Proven Strategies That Build comprehension, Vocabulary and Fluency

CALL TO REGISTER:310-534-1002

| KNOW OF
NOTHING MORE Contributions From Our ESL Staff

INSPIRING THAN .
THAT OF http://www.vtaide.com/png/

foodchains.htm

Recommendation from Kathy

MAKING The link to ""Create a Food Web" Hughes-Welborn
DISCOVERIES allows the students to click and drag Word 'Sorts
FOR ONE’S on the pictures to create their own Exploring Words
SELF. web. 14 Mill Creek Court
George Washington Carver Liliana Jordanov

Greensboro, NC 27407
I have, Who has Game W/Shapes
http://www.thevirtualvine.com/
images/math/1%20Have%20Who%
20Has%20Geometric%20Shape%
20Game.pdf  Jamyle Acevedo

Fax: 336-834-2652

Email: Exploring Words@yahoo.com

WEBSITES
www.crede.ucsc.edu
Center for Research on Education, Diversity and Excellence

www.ncela.gwu.edu
National Clearinghouse for English Language Acquisition

www.siopinstitute.net
Sheltered Instruction Observation Protocol (SIOP)
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The Teacher’s Role in Academic Language Development
There are many ways that teachers can help students
develop the academic language they need:

Teach academic language in the context of content instruction.
One naturally teaches English in the course of teaching
math, science, social studies, and literature.

Find opportunities to work on the kinds of construction that
figure in logical reasoningFor example, use conditional sentences

such as, Anlf x is true, then vy O Or c(
comparative constructions such O‘ tall er
than Harry, and Harry is taller than Mini-Me, then Yao

must be taller than Mini-Me ! o Real comprehension has to do with think-

ing, learning, and expanding a reader’s

Find opportunities to teach the meanings and uses of terms :
knowledge and horizons.

that express relationships in time, space, quantity, direction,
order, size, age and so GFhis has to be an essential part of
the school 6s curriculum whether or
so because ultimately the test includes these terms.

Study the use of prepositions such as: above, over, from, to,
near, until, toward, beside and so ®elationships are expressed
by prepositions, but this is almost never taught in
math.

Study adjectives and adverbial forms such as hardly, scarcely,
rarely, next, last, older, younger, most, many, less, longer, least,
higher and so orThese words modify the meanings of sentences
and need to be worked on.

Work on words that express logical relationships such as: if,
because, therefore, however, unless, same, alike, different from,
opposite of, whether, since, unless, almost, probably, exactly,
not quite, always, never, and so @lese are critical to understanding
academic text because these words are used to
link ideas.

Work with other classroom teachers to promote the learning
of contentrelevant language for a variety of subjedtsok at
the language used in math, social studies, and science.

By themselves and together, teachers can do many things

to promote student learning of academic language, but they
also need support from administrators. Both site and district
administrators have to work closely with teachers in

making thoughtful curriculum and instruction decisions in
support of academic language learning. They also need to
support teachers as they incorporate these strategies into the
classroom.

Teachers may need professional development to learn

about language and the ways to teach it. Administrators need
to provide the space and time for teachers to learn and work
together. Finally, both teachers and administrators need to
be prepared to educate policymakers on what language skills
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Source: Center of Applied Linguistics




Establishing A Purpose For Reading, Reviewing & Synthesizing Learning
ADMIT SLIPS

Research on building and activating a readerds background knowl e
the critical role of purpose in reading. Purpose leads to deeper understand of text and higher

retention of information because purpose helps readers create connections within the brain for

storing and retrieving information. When these connections are established prior to reading, new

information can be stored in meaningful ways.

Many teachers have used Exit Slips or questions to help them ass
mine their next teaching steps. Admit Slips achieve both these goals but have the additional

benefit of helping students think about what they will learn prior to class. The Admit Slip en-

ables students to focus their attention on the reading and study planned for class by preparing

responses, ideas, and questions that anticipate the reading for that day.

Give students a one - page challenge as homework. For example, copy an illustration from a textbook

or the cover of a textbook, or make a typed list of the title, headings, and subheading used in

the book to be read the next day. Ask students to study the illustration or text and write three

questions they think the next dayds reading will answer or | i st
lieve they will learn from the reading.

When students come to class the next day, they work in small groups to discuss their predictions
and questions, then compile everything into a class list. Students then categorize the list of
questions and decide on the three to five most important questions that they believe will be an-

swered in the daydés reading.

Prompts:

1. Based on the title of this chapter, | think we are going to r

2. | wonder whyé.

3. One question | hope we find answers to as we study this text
Exit Slips

Exit slips are short prompts given to students for a focused writing that will give you feedback
about their learning.

Make exit slips from index cards or colored strips of paper (a color for each class). Approxi-
mately three to four minutes before the end of the class, ask students to complete their Exit
Slips. The following are possible prompts:

e  Write about something new you learned today.

e What made learning easy or hard?

e How did what we learned today connect to the work we did yesterday?

e What new questions do you have?

e What predictions do you have for the reading you will do after this?

e List two important things to remember about this reading/writing/learning strategy.

References Allen,J.Tools for Content Learning




